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PREFACE

Teachers are at the heart of education.

This comparative summary of the initial training they receive in
the Member States of the European Community certainly makes a
solid contribution to the preparations for 1992.

We should like to thank the Italian Unit of EURYDICE on whose
initiative this work was undertaken in order both to provide
basic information and as a preparation for the discussions in the
National Conference on the School which was held in Rome 1in
February 1990. :

Thanks are also due to all the Units in the network who were
subsequently invited to provide additional material for the
document so that the final publication should provide food for
thought for policy-makers throughout Europe.

Teachers, and more particularly the training of teachers, are
currently appearing on the agenda of several Community bodies:
the meeting of senior officials in May 1991, the informal Council
of Ministers in June 1991, the Conference organised jointly by
the Commission and the Dutch Presidency in October 1991 and many
other discussions organised by European institutions and
associations.

The English translation of this document was undertaken on the
responsibility of the United Kingdom Unit in cooperation with the
European Unit.

Many thanks to all those who have contributed and helped in the
final publication of this document.

José Antonio FERNANDEZ
Director of the European Unit of EURYDICE
1991
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INTRODUCTION

The documentary analysis on initial teacher training presented
in this report has been carried out using the same headings in
various Member States. Our purpose in doing this is not so much
to facilitate comparisons between often very different education
systems, but rather to organize our information under headings
covering the main points in debate concerning initial training.
We hope that this will enable the reader to gain an idea of the
general trends currently emerging at European level. Our
analysis of the material provided by the various units of the
EURYDICE network was devised and produced especially for the
Conferenza Nazionale sulla Scuola (Rome, 30 January - 3 February
1990) and we therefore had a specific purpose in mind: to
contribute to the political and institutional debate on teacher
training and to provide full but concise answers to questions
regarding, for example, the nature and level of the institutions
responsible for training teachers in the EC, the length of
teacher training, the qualifications awarded, and the content of
training, with particular reference to the inclusion of theory
and practice in training programmes.

Some interesting points immediately emerge from our overview.
All teachers, from nursery school teachers to upper secondary
school teachers, receive their initial training at post-secondary
level, often in specialist university-level institutions which
specialize in the training of teachers for nursery school,
primary school or, in some cases, for the whole period of
compulsory schooling. In the case of upper secondary school
teachers, students supplement their university courses by
studying additional subjects, undergoing integrated periods of
teacher training and following special curricula. In none of the
Member States does completion of upper secondary schooling alone
form the initial training of nursery school and primary school -
teachers as has been the case in Italy until now. The
qualification awarded on completion of upper secondary education
is nonetheless an essential requirement for admission to teacher
training courses.

In some countries only a limited number of places are available
on teacher training courses. The number of students admitted
each year is usually decided on the basis of the relevant
ministry's forecasts regarding the demand for teachers.

Another point worth mentioning is the general trend to include
practical teaching activities in training programmes. These
activities may be organized and integrated in various ways, but
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they always have a specific place on the training curriculum and
are sometimes of vital importance to students' successful
completion of their teacher training. In some cases, teacher
training takes the form of a sandwich course, thus enabling
students to gain practical experience in schools.

Even in the case of the university training of upper secondary
school teachers, there is a widespread tendency to include
practical training, sometimes as a follow-up to students'
academic education.

At the beginning of each chapter, we have included a diagram
indicating the different levels of schooling, which we trust
readers will find useful.

Giovanni Biondi
Head of the Italian EURYDICE Unit
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For admission to university and other longer higher education
courses, the student needs to hold the certificate of upper
secondary education (CESS) and the certificate of aptitude for
higher education (DAES).

Duration of training

Trainee teachers follow a 3-year course in one of the Colleges
of education.

The University courses on the other hand require a minimum of 4
years' study, including the scientific or other university
studies in a specific subject.

Content of training

Although decisions regarding the organization and content of
teacher training are taken by the Education Ministers of the
different Communities, the systems have much in common. For
example, it is a common feature for teacher training to be
related to the subjects chosen and the level at which they are
to be taught.

Trainee nursery school and primary school teachers in the
different Communities study: curricular subjects (e.g. Dutch,
French, mathematics, plastic arts and music, physical education,
history and geography); subjects pertaining to teaching as a
profession (e.g. educational sciences, psychology, methods and
teaching practice, use of audiovisual and computer aids,
communication skills); subjects whose purpose is to provide
greater awareness of the social, family, cultural and economic
environment (including first aid, health and hygiene, and road
safety).

As far as the training of lower secondary school teachers is
concerned, in the Flemish Community the training of lower
secondary school teachers 1is divided into three sections:
general, special, and technical. The area chosen depends on
which discipline(s) the student intends to teach.

In the general section, students choose the two or three subjects
they are to teach in the lower secondary school. They do not
have an entirely free choice, since the first basic choice
between languages (Dutch, French or English) and mathematics
restricts their other options, as is shown in the following
table.






Basic option | Becond option | Third option

Dutch History Geography, Religious Education
Geography Biology, Religious Education

French History Geography, Religious Education
Geography Religious Education

English History Geography, Religious Education
Geography Religious Education

Mathematics Biology Geography, Physics, Religious

Education

Physics Geography, Religious Education

In the general section, there is also the possibility of choosing
integrated science with four compulsory subjects (geography,
chemistry, physics and biology).

In the technical section, students can choose to train in one of
the many possibilities available, including electricity, joinery,
dressmaking, commerce, mechanics, industry, family education,
agriculture and horticulture.

In the special section, students train to become teachers of
physical education or the plastic arts.

The tralnlng of lower secondary school teachers is roughly the
same in the French Community as it is in the Flemish Community;
nonetheless, the possible combinations of optional subjects allow
the following choices:

- French - History:

- French - Religion/Ethics;

- Dutch - English;

- Dutch - German;

- English - German;

- Mathematics - Physics;

- Mathematics - Economics;

- Physics - Chemistry, - Biology:
- Geography - Chemistry - Biology:
- Physical Education - Biology:

- Physical Education - Sport and Leisure.

All lower secondary school teachers have to have undertaken
courses in education sciences and teaching practice.

Students who wish to become upper secondary school teachers must
follow a course of academic study in their chosen subject(s) and
must obtain the final dlploma for that course. 1In addition to
this specific scientific training, students are also obliged to
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follow a teacher training course that covers experlmental
educatlon, the history of education, teaching method in general
and in relation to individual subjects, and also includes
practical work. This training, which is usually part of 4th year
course work (higher diploma), is included in the upper secondary
school examination for teachers. Some universities also provide
advanced courses in educational sciences.

Theory and practice in training models

Training models

The training of nursery school, primary school and 1lower
secondary school teachers in the various Communities is organized
in accordance with an integrated model; throughout the period of
training, professional aspects of educational theory and practice
are covered as well as the student's chosen specialist academic
subjects.

Practical training

Throughout the three years of study, the training given by
Colleges of education enables students to learn teaching through
model 1lessons, practical exercises, either in groups or
individually, and periods of teaching practice in schools in
their final year. The length of time students spend on practical
work increases as their course progresses; in the
Flemish-speaking Community, for example, students spend 2-4 weeks
on this in their first year, 3%-8 weeks in their second year, and
11-16 weeks in their final year.

To obtain the upper secondary school teacher's diploma, students
must have undergone a period of teaching practice in an upper
secondary school under the supervision of their 1lecturer in
teaching methods. This lasts at least one year and is designed
to prepare the student to present two lessons as a part of the
examination for the professional certificate.

Qualifications and access to the profession

Colleges of education award specific diplomas to nursery school,
primary school and lower secondary school teachers. These
diplomas give immediate access to the profession as nursery
school teacher, primary school teacher, or lower secondary school
teacher (AESI), commonly known as a "régent".

On successfully completing his university studies, the student
obtains a degree (licence) attesting to his specific academic

qualifications, followed by the diploma 1in upper secondary
education (AESS) which constitutes the actual teaching
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qualification. This diploma gives direct entry to the profession.

Finally, it should be noted that some people with specific
qualifications which do not however entitle them to the diploma
in upper secondary education (AESS) may become teachers, in
accordance with the relevant regulations, by taking examinations
(partly written and partly oral) to obtain a teacher's
certificate (CAP). These examinations are held by a board
appointed by the Minister and can be taken after following the
courses in technical education (shorter higher adult education
courses) .












Duration of training

The course for nursery school teachers lasts 3 years; the
training of Folkeskole teachers takes 3% or 4 years, depending
on the option chosen; and, in the case of university courses for
upper secondary school teachers, academic studies last for 5-6
years and are completed by 5 months' teacher training. There is
no fixed training period for people intending to teach in
technical and commercial schools, but they must have a vocational
qualification and work experience and must have followed a
teaching course.

Content of training

During their three years of study, nursery school teachers follow
courses that cover both subjects relating specifically to the
teaching profession (psychology, pedagogy, applied pedagogy,
communication skills and social sciences) and curricular subjects
included at that educational level (music, Danish, drama, dance
and gymnastics, natural sciences and manual activities).

Students must also prepare an individual paper on a subject of
their choice and follow courses on particular subjects.
Provision is also made for a period of teaching practice that
lasts a total of 28 weeks.

The training provided for Folkeskole teachers takes account of
the special nature of this type of school, which is attended by
pupils aged 7-16; training depends in part on whether the student
intends to teach younger or older Folkeskole classes.

In addition to the study of subjects relating to the teaching
profession and of the disciplines taught in the Folkeskole, the
training programme includes a series of courses through which
students acquire useful teaching skills.

Subjects are divided as follows:

a. general subjects: education theory, psychology,.teaching
theory and practice, social sciences, Danish, arithmetic,
religious studies, writing (all these subjects are
compulsory) ;

b. basic subjects: art, music, singing, physical education,
manual skills (students must choose three of these
subjects);

c. core subjects, ie all the subjects taught at Folkeskole

(students must choose two subjects to be studied at
advanced level, with a specialization relevant to the

Folkeskole curriculum for the age group to be taught).
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The enpire programme is organized in semesters and the
regulations both specify the total number of hours to be spent
on each part of the training and stipulate the objectives and
general content of each part.

Students who intend to teach in upper secondary schools follow
a university course in two of the disciplines included in upper
secondary school curricula. ,

Before they can become teachers, students must also undergo
special teacher training by following the "Paedagogikum", a
five-month course consisting of theoretical and practical
training.

Special importance is attached to practical experience in the
training of teachers for technical and commercial schools;
candidates must have several years' work experience before they
can qualify to teach in these schools, and they also receive
specialist teacher training.

Theory and practice in training models

Training models

The training of nursery school and Folkeskole teachers is
organized in accordance with an integrated model on the basis of
which subject and professional content is accompanied by special
practical training pertaining to the teaching profession.

The training of upper secondary school teachers is however
organized in accordance with a consecutive model: in the first
phase students cover only the discipline they are to teach; in
the second phase they follow the Paedagogikum course which
integrates theory and practice.

The training of teachers for technical and commercial schools
provides for periods of full-time instruction interspersed with
periods of teaching practice in such schools.

Practical training

Student nursery school teachers must do 28 weeks' teaching
practice.

The practical training of Folkeskole teachers consists of 12
weeks' teaching practice in a duly accredited Folkeskole.

During their period of teaching practice, students are supervised
and assisted by a tutor who offers guidance and advice.

In addition to these periods of teaching prgctice, stu@ents
acquire practical skills by following special professional
courses run by relevant institutions.
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Class exercises include lessons given by students, which are then
discussed and assessed.

Student upper secondary school teachers must follow the
Paedagogikum course, which includes practical and theoretical
training. The practical part of the Paedagogikum consists of a
period of at least 120 hours spent in a school, and students are
involved in planning, 1mplement1ng and assessing educational
activities under the supervision of a teacher who then gives an
assessment of their teaching ability.

The theoretical part of the course is divided into two sections:
one whose purpose is to increase students' knowledge and skills
regarding the teaching methods used for particular subjects, and
the other of a more strictly theoretical nature which is
nonetheless specifically linked to the type of school in which
the students are to teach.

The theoretical part of the Paedagogikum is an integral part of
university courses at the universities of Roskilde and Aalborg,
which means that their graduates need only follow the practical
part.

Prospective teachers for technical and commercial schools must
also undergo a period of training whose purpose is to provide
them with specialist teaching skills (Paedagogikum). The
theoretical part of the Paedagogikum varies depending on whether
the student intends to teach in a technical or a commercial
school. The practical part of the course is undertaken at the
type of school in which the student intends to teach.

Qualifications and access to the profession

The institutes of higher education responsible for training
nursery school and Folkeskole teachers award a diploma that gives
immediate access to the profession. Courses end with an
examination in all the subjects studied, with the exception of
teaching practice, which is assessed at the end of the various
periods of practice undertaken.

Their qualifications enable Folkeskole teachers to teach the
subjects they have studied at advanced level to any age group.

When they have successfully completed both the practical and
theoretical parts of the Paedagogikum, university students with
an academic qualification are qualified to teach two subjects at
upper secondary school, and have direct access to the teaching

profession.

For those wanting to teach at technical or commercial schools,
access to the profession is dependent on a vocational
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qualification, several years' work experience and the diploma in
teaching proficiency awarded by the SEL. Persons who fulfil all
these requirements have immediate access to the profession.
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school —.Hauptschule, Realschule, Gymnasium - vocational schools
and spec;al.schools) or the educational level in which they are
to specialize (primary, 1lower or upper secondary). After
comp}etign of the course and after passing the First State
Examination, a second phase of training - so-called preparatory
service (Vorbereitungsdienst) - takes place in teacher training
seminars (Studienseminare) and on the job, focusing on teaching
methodology and practice.

Admission criteria

The prerequisite for access to teacher training courses - as for
any degree programme at universities and equivalent institutions
- is a university entrance qualification (Hochschulreife) which
is usually acquired after 13 years of primary and secondary
education on the basis of the Abitur examination (Alternative
routes would consist in attending, for example, a night school
for adults to prepare for the Abitur examination or to take up
teacher training after relevant prior studies at a non-university
higher education institution.) In general, access to teacher
training courses is not subject to any particular restriction.

Duration of training

The minimum duration of courses for primary and lower secondary
school teachers (Hauptschule, Realschule) varies from 3 to 4
years, depending on the Land concerned. A minimum of 4 years is
required for teaching degrees valid for the Gymnasium or general
and vocational upper secondary education as well as for special
education. The effective duration of studies currently exceeds
the minimum by 1 to 2 years. The second phase of training -
preparatory service - lasts another 18 to 24 months depending on
the teaching career (type or level of education) and the Land
concerned.

Content of training

The following components are characteristic of teacher training
studies in all Lander:

- an area of specialization involving the study of two or
three subjects or a group of subjects in the case of
prospective primary school teachers (only certain
combinations of subjects are allowed); more advanced
studies in the subjects chosen are a characteristic feature
of courses for upper secondary education or Gymnasium and
vocational education respectively:
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- studies in education, psychology, social sciences and in
the methodology for teaching the subjects chosen;

- practicals of several weeks' duration:

- work experience in the case of vocational school teachers.

Training in the teacher training seminars (Studienseminare)
during preparatory service includes general components such as
educational law or topics in educational theory as well as
subject—spec1f1c components, in particular methodological
approaches in the subjects concerned. At the same time, the
future teacher has the opportunity to observe pract1ca1 teaching
situations and to give classes under supervision in the school
he is attached to.

Theory and practice in training models

Training models

Teacher training in the Federal Republic of Germany basically
follows a consecutive model consisting of academic studies
concluded with the First State Examination and preparatory
service concluded with the Second State Examination. This
organization does not, however, amount to a strict separation of
theoretical and practical components of training. While
preparatory service primarily focuses on practical problems of
education and teaching methodology and on actual teaching
practice, teacher training courses at universities and other
institutions show characteristics of an integrated model. They
are not identical with other degree programmes in the subjects
concerned, but are based on specific study and examination
regulations issued by the Ministries of Education of the
individual Lander and include, besides academic subjects, a
certain number of courses in education and teaching methodology
as well as practicals of several weeks' duration.

As far as final examinations are concerned, the evaluation of
teaching practice is, however, reserved to the Second State
examination which concludes preparatory service.

Qualifications and access to the profession

Access to teaching careers presupposes successful completion of
both the teacher training course at a university or other
institution and preparatory service, each ending with a State
examination held under the supervision of the Ministries of
Education of the individual Lander and on the basis of
examination regulations issued by them. The First S8tate
 Examination generally consists of written and oral examinations

y
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in the subjects chosen as well as in educational theory and a
thesis in one of the subjects or on education. The S8econd State
Examination consists of practical teaching examinations,
examinations in fundamentals of education and teaching methods
and a thesis on a topic in education or methodology. Admission
to preparatory service presupposes successful completion of the
First State Examination but, as numbers of training places are
sometimes limited in this second phase, there may be a delay
between the two phases of teacher training. During preparatory
service, the future teachers receive remuneration, which is
however, considerably lower than the salary of a fully-trained
teacher. Appointment to a permanent post in the State school
system depends on the current demand, in a particular Land, for
teachers of a certain category with specific subjects and
combinations of subjects. Posts are offered to candidates ranked
highest on the basis of performance in both State examinations.
As a rule, teachers are employed as civil servants of the Lander
provided that they fulfill certain requirements which are valid
for all civil service applicants.
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Annex

Training of pedagogical staff for pre-school education

Pedagogical staff in pre-school education (Kindergarten) do not
have the status of teachers. The designation of the occupation
is Erzieher (educator). However, Erzieher are qualified not only
for jobs in pre-school education but also for other jobs in child
care and youth welfare, e.g. in children's homes, boarding
schools, institutions for the handicapped, etc.

Training takes place in institutions of the upper secondary level
called Fachschule fur Sozialpadagogik (other designations in some
Lander), many of them being maintained by the churches or social
welfare organisations. Training varies among the Lander, but the
basic features are determined by a resolution of the Standing
Conference of the Ministers of Education. The duration of
training is 3 years including a year of practical on-the-job
training. Admission presupposes a Realschule or equivalent
leaving certificate (i.e. on completion of 10 years of
education). A further requirement is prior vocational training
and/or work experience of generally at least 2 years, preferably
in the field of social work. Training in the Fachschule covers
general disciplines such as German and social studies and
disciplines with a vocational orientation: educational and social
work theory, psychology, law, biology and health education,
physical education, artistic and musical education, religious
education, etc. The curriculum is determined by the Ministries
of Education of the individual Lander. The two years of
theoretical training are also interspersed with periods of
practical training in various institutions of child care and
youth welfare. They are concluded by written and oral
examinations. The third and final year of training is spent in
an institution of child care or youth welfare; at the same time
students attend seminars at the Fachschule where the experience
gained on the job is discussed and assessed. At the end of the
year, another examination has to be taken which focuses on
professional practice. After successful completion of training,
the title Staatlich anerkannter Erzieher (State-recognized
educator) is awarded which is a prerequisite for employment in
State and private institutions.
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Duration of training

Teachers for primary and secondary education (lower and upper
cycle) undergo 4 years' study at University. Graduates of music
undergo 5 years' training. Graduates of Economics, Engineering,
Law and Social Sciences and Technology (including qualified
graduates of the Technological Education Institutes - TEI) must,
in addition to their initial degree, have a teaching
qualification awarded either by the Teacher Training School for
Technological Education (SELETE) or by a Teacher Training Academy
or by a Department of Pre-school or Primary Education in a
University.

Content of training

The training of nursery school and primary school teachers
covers:

a. curricular subjects taught at primary school;
b. education sciences (sociology, psychology and methodology) ;
c. periods of teaching practice in schools.

Student secondary school teachers study the subject they intend
to teach. ' :

The training of secondary school teachers is meant to include
some specific professional training, but in practice this is
rarely the case.

Some important steps have recently been taken, however, to fill
the gaps in teacher training, with the PEK (regional centres for
continuing teacher training) playing a leading role. The aim
is to provide refresher courses for practising teachers as well
as initial teacher training.

Qualifications and access to the profession

The qualifications awarded by universities give immediate access
to the profession, entitling students to be entered on a graded
list for any teaching posts that may become available, according
to their subjects in the case of secondary teachers; account is
taken of students' course results and of their personal situation
(e.g. large dependent family).

The order in which they appear on the list and consequently the
order in which they are appointed depends only on the date of
application for appointment. However, the education authority to
which a candidate is appointed depends on his/her expressed
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preference, family situation (place of birth, marital status,
joint service and joint appointment of newly-appointed married
teachers). Some categories of candidates - holders of Ph.D, those
with large dependent families, children of combattants of the
"National Opposition" etc - are given priority in the list so
that they are appointed ahead of the other candidates of the same
year.

The marks obtained in the degree are taken into account in the
case of otherwise equal candidates who have applied for a post
on the same date.
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Training institutions

Primary school teachers are trained at "Escuelas Universitarias
de Formacidén del Profesorado de Ensenanza General Basica", as are
nursery school teachers, with this level of teaching being
considered to be a specialization within the framework of general
studies. The Escuelas Universitarias are part of the university
system.

Upper secondary school teachers are trained at university, in the
relevant schools and faculties.

Admission criteria

To be eligible to study at the Escuelas Universitarias or in
university faculties, applicants must have obtained the upper
secondary school diploma (BUP) and have successfully completed
the additional year of preparation for university (COU). Where
there are more applicants than there are places available,
teacher training institutions may require students to sit an
entrance examination. This examination, which is not compulsory
for entrance to schools which train EGB teachers, is nonetheless
used as a means of selection and consists of a series of tests
both on the common curriculum subjects and options chosen by the
candidate. The final mark is calculated on the basis of the
average of the mark obtained in these examination tests and the
mark obtained on completion of higher secondary education.

Duration of training

The teacher training courses offered by Escuelas Universitarias
last three years. Student upper secondary school teachers first
take a five-year university course and then, the following year,
acquire specific teaching skills by taking a course organlzed by
the university-controlled Institutes of Education Science (ICE).

Content of training

The study programme of the Escuelas Universitarias is structured
as six four-month periods. The disciplines taught are divided
into common subjects studied by all students and areas of
specialization, and relate to EGB teaching programmes and the
theoretical and practical aspects of teaching.

The Escuelas Universitarias offer training baseq on Fhe
facilities available and on local needs, though a Ministerial
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Decree of 13 June 1977 set out some general guidelines for study
programmes in an attempt to improve the quality of training
provided. This Decree recommends that the following subjects be
covered by all students: pedagogy, social psychology, Spanish,
mathematics, art, music and physical education. Students also
select a spe01allzed area of study (philology, human sciences,
sciences, special education, pre-school education) and undertake
practical teaching act1v1t1es.

The current reforms give priority to 1ntegratlon of the practical
and theoretical aspects of training, with a view to strengthening
the connection between initial teacher training and teaching
problems in schools.

The training courses offered by ICEs for upper secondary school
teachers are divided into two parts: a theoretical part and a
practical part including a period of teaching practice in a
school.

Theory and practice in training models

Training models

The training of nursery school teachers and teachers responsible
for providing basic education is organized according to an
integrated model. The training of upper secondary school
teachers is on the other hand based on a consecutive model:
students first gain an in-depth knowledge of academic subjects
and then concentrate on acquiring specific teaching skills.

Practical training

During the third and sixth of the four-month periods into which
their study programme 1is divided, students of Escuelas
Universitarias undertake a two-month period of teaching practice
in local schools selected in collaboration with the 1local
authorities.

Student secondary school teachers undertake placements 1in
secondary schools for their period of teaching practice, which
takes place during the year of their teacher training course.

Qualifications and access to the profession

The Escuelas Universitarias award a diploma which states among
other things whether the student has specialized as a nursery
school teacher. This diploma gives immediate access to the
profession and successful students who wish to do so can enter
the fourth year of some faculties, after having followed a

conversion course.
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Once they have successfully completed the university course that
leads to the qualification of "Licenciado", student secondary
school teachers must obtain a "Certificado de Aptitud Pedagogica"
awarded by an Institute of Education Science (ICE) before they
can be appointed to a teaching post.

Exemptions are made for students who already have a teaching
qualification or who have at least one year's experience as a
teacher. .

Teachers are recruited and appointed by the Ministry of Education
in the case of non-autonomous communities, and by the Autonomous
Communities themselves where they have been delegated the power
and responsibility to fill teaching posts in schools.

The most common system of recruitment and appointment is for
applicants to take a competitive examination and tests to assess
both their academic standard and their teaching skills.
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Admission criteria

Possession of a first-level university qualification (DEUG -
Dipléme d'Etudes Universitaires Générales) or its equivalent is
an essential requirement for entrance to an Ecole Normale.

The DEUG is awarded on completion of a two-year university
course.

This qualification entitles students to enter a competitive
examination, and successful candidates are then admitted to the
relevant Ecole Normale as "éléves stagiaires", and receive a
grant.

To be accepted for the one-year training courses run by Centres
Pédagogiques Régionaux, prospective secondary school teachers
must have a "licence" or a "maitrise", the university
qualifications awarded after three or four years of academic
study, respectively.

A "licence" entitles the student to take part in the theoretical
tests of the competitive examinations for "professeurs certifiés"
- the "Certificat d'Aptitude au Professorat de l'Enseignement
Secondaire" (CAPES) or the "Certificat d'Aptitude au Professorat
de 1l'Enseignement Technique" (CAPET).

A "maitrise" entitles the student to take part in the tests of
the competitive examination for "professeurs agrégés" - the
"Agrégation".

Candidates who pass these examinations can use the title of
"professeur certifié stagiaire" and "professeur agrégé
stagiaire", respectively, and are eligible for a one-year teacher
training course, for which they receive a grant.

Duration of training

- If both their academic studies and specialist teacher training
are taken into account, nursery school and primary school
teachers receive four years' training: two years at university
and two years at an Ecole Normale.

Secondary school teachers who are "professeurs certifiés" receive
4-5 years' training, the length depending on the amount of time
spent preparing for the theoretical tests of the CAPES or CAPET.

Those who are "professeurs agrégés" undergo at least five years'
training. Before they can enter the "Agrégation" and have any
chance of passing it, students follow a highly specialized
post-graduate university course which lasts for at least one

year.
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Content of training

Following their university education, prospective primary school
and nursery school teachers take the competitive examination for
admission to an Ecole Normale.

The examination consists of two tests: one on the disciplines
covered at primary school level, and one on pedagogical subjects.

There is also a physical education test.

The teaching programmes of the Ecoles Normales are drawn up at
ministerial level and cover teaching disciplines, subjects taught
at primary school and practical teaching skills. The same
programme is followed by all students, irrespective of their
previous university studies.

Nor is there any difference between the training provided for
nursery school and primary school teachers, though greater
attention 1is paid to the physiological and psychological
development of the child in courses for nursery school teachers.

In the case of secondary school teachers, students can take the
theoretical tests of the CAPES in the following disciplinary
areas:

a. humanities: philosophy, classical 1literature, modern
literature, history and geography, modern languages;

b. science: mathematics, physics, natural sciences;
c. economics: economic and social sciences;
d. arts: plastic arts, music.

The theoretical tests of the "Agrégation" may be taken in one of
the following areas:

a. humanities: philosophy, <classical 1literature, modern
literature, history, geography;

b. modern languages;

c. scientific and technical subjects: mgtpematiqs, physics,
natural sciences, mechanics, electricity, biochemistry,
biology, etc:; '

d. economic and social sciences: economics and business
management, social sciences;

e. arts: music, plastic arts.

The year of training for "stagiaires", both "certifiés" and
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"agregés", covers both the practical and the theoretical aspects
of teaching, with theory being taught through courses on
education subjects and methodology, which are organized by
inspectors at the Centres Pédagogiques Régionaux.

Theory and practice in training models

Training models

The professional training of nursery school and prlmary school
teachers essentially follows an integrated model since, during
their two years at an Ecole Normale, students simultaneously
follow theoretical courses and undertake periods of teaching
practice in schools.

In the case of secondary school teachers, their acadenmic
education (completed on receipt of a university qualification)
is followed by mainly practical training.

Practical training

Student primary school teachers gain teaching experience by
undertaking various types of training in schools.

Of particular significance is the eight-week period of teaching
practice undertaken at the end of the course, during which
students are responsible for running a <class under the
supervision of an experienced teacher.

Student secondary school teachers also gain practical experience
in this way. Their periods of teaching practice are of two types:

1. "stages en responsabilité", during which a group of pupils
is observed by the "professeur stagiaire" for 4-6 hours a
week;

2. "stages en situation", during which the "professeur

stagiaire" spends 14 weeks working as a teacher, under the
supervision of the school's Conseiller Pédagogique
(teaching adviser).

Qualifications and access to the profession

Primary school teachers

Oon completion of their training, "éléves instituteurs" undergo
assessment including three written tests on:

a. philosophy, history, sociology of education, general
pedagogy and psychology;
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b. French;
c. the administrative and social role of the teacher.
They must also take an oral test on a subject of their choice.

The final assessment also takes account of the results of the
student's teaching practice.

The qualification awarded on successful completion of teacher
training (DESI) entitles students to be appointed to teaching
posts in schools the following year, with the commitment to
remain in State education for a certain number of years.

Secondary school teachers

On completion of their year's teacher training, "professeurs
stagiaires certifiés" take a final practical examination.
Success in this examination 1leads to the CAPES or CAPET
qualification, the theoretical tests of which were taken at the
time of the competitive examination.

The same applies in the case of "professeurs agrégés stagiaires"
who receive the '"Agrégation" qualification on successful
completion of the relevant tests.

Those with the CAPES qualification are usually entitled to teach
in secondary schools, while those with the "Agrégation"
qualification are entitled to teach at any level of secondary
education, sometimes even at university level.

When they have received their qualifications, "professeurs
agrégés" and '"professeurs certifiés" are employed by the State
and must remain in State education for 10 years.
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the demand for teachers. The results given in the diploma
awarded on completion of secondary education are used to draw up
an initial graded 1list, and appllcants are then called for
interview to verify thelr competence in the Irish language and
music. To be eligible for a teacher training course, prospective
secondary school teachers must have an academic quallflcatlon.

Duration of training , e

Student primary school teachers follow a 'three-year teacher
training course. .

Students who intend to become secondary school teachers must take
a university course lasting three or four years, and must then
take a one-year teacher training course.

Those who wish to teach in vocational training institutions must
take a training course that lasts three or four years.

Content of training

The organization and content of initial teacher training for
primary school teachers are decided by the individual colleges
of education in collaboration with the universities.

The training programme includes:
a. some disciplinary subjects at academic level;

b. the subjects included in the primary school curriculum
(4-12 age group):;

c. acquisition of teaching skills.

Students who intend to become upper and lower secondary school
teachers follow a university course in a specific discipline, and
- must successfully complete this course. During the subsequent
year of teacher training, students are introduced to the
theoretical and methodological aspects of educational science.

Students who wish to teach at vocational training institutions
or who intend to teach technical or artistic subjects at
secondary school level receive training by which they become
specialized in teaching a dlsc1p11ne belonging to one of the
following categorles' art, music, physical education, woodwork,
construction, engineering and metalwork.
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Theory and practice in training models
Training models

The training of primary school teachers is organized throughout
in accordance with an integrated model on the basis of which
subject content is accompanied by theoretical, practical and
methodological training specific to the teaching profession.

The training of both lower and upper secondary school teachers
is on the other hand organized according to a consecutive model,
_with the specialist teacher training course following students'
academic education.

Practical training

Student primary school teachers spend approximately 40% of their
total period of training on teaching practice, working under
supervision in schools.

Courses for secondary school teachers include the study of
education theory and methodology, as well as practical training.
Students spend at 1least 100 hours on teaching practice in
schools.

Qualifications and access to the profession

Colleges of education award students who have passed the final
examination a diploma giving direct access to the profession.

Students who pass both the theoretical and practical parts of
their course, and who already have an academic qualification,
receive a Higher Diploma in Education and have direct access to
the profession. Students who have either an academic
qualification or a professional diploma awarded by a college of
education are qualified to teach a vocational, technical or
artistic discipline.
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